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tNTRODUCTION: ' < t . ■ ' 

The. sheer amount of ''time children invest in keeping cpmpany with 
their friends is emblematic of t'fie >central importance of c^iildren's 
friendships in middle Childhood and pre-adolescence . ^^More than -half 
their free time is spent. in'the company of peers to the exc^usion.of 
parents, other kin or other adults (Fine, 1980 ; Leve,r , 1V978) . Through^ 
a .wide range of *oth work and play activiti^, children^n^ groups pur- 
sue events likely to have the following consequences : 1) socialization 
into adult work and social roles, 2) reinforcement \of evolving notions 
about sexuality and se.xual behavior , and/3) ^ovis'^ion of "adult-like" 
avenues for chanelling aggression, in the case of boys, and ,nur- 
turance, in the case of girls (Fine, 1980 ; Savin-Williams , 1980)., The 
major purpose of this study is to define the particulsir wa^ children's 
informal interactions in groups are i^mport^t in children's negotia- 
tions of „ playground games in schopl settings. * . 

^alnteraction in the course of organizing ^tljid play i^ag games has 
special importance in connection with anticipatory socialization -Into 
work and social roles, the first outcome mentioned, above . ' Children 
gain at least ^n element^^ary mastery^^of a^bstract conceptions such as 
powier, roles and strategies throiigh participation in games. As 
Vygotsky (1978) has, argued, play at games leads development because 
pf the rfepessity in gaAes for children inevitably to recognize the 
"implicit rules governing the .activities they have repr©duce^(^ in their 
games" (1978:129). Mental processes based on "higher i;5enta3r" functions" 
in Vygotsky 's terms are grounded upon social, historical and cultural, 
foundations. Since higher mental operations are "socially formed and 
^^culturally transmitted," it follows that "if one changes the tool* of 
thinking available to a. child, his (sic> mind will have a radically 
different structure" (1978.:126). Vygotsky's emphasis upon the sig- 
nificance of the material milieu i^ the development of abstract 
thinking is extremely* important for a cross-cultural examination of 
children's games where cross-cultural contexts not only include d^f- 
ferent 'societies but also different distijict groups with their unirque 
*confiqurations of cultural "tools" within a given society, ?or example, 
groups exclusively composed of either boys or girls. , , 
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The Separate Worlds of Preadolgscent Male and Female Peer Groups ' - 

■ The set of , generalizations most frequeri'tly occurring in the'^ liter- 
ature on informal interactCions^ children's and pre-adolescent ' s groups 
centers upon the" differences between male and female activities (Hoi-- ' 
lingshead, 1949; Zachry, 1940; Douvan and Adelson , 19-66 ; Ma ccoby andT 
-Jakclin, .1975). Girls' activities are less rambunctious and physically 
demanding than'boys'- and* take the form of play<at games involving one- 
on-one competition such as tetherball or racquetball. Also, girls ate 
inclined t;0 'spend time with one or two others in Exchanges promoting 
emotPonal find social support (Savin-Williams, 1980). Unlike girls' more 
intensive associations boys' groups are. likely to be extensive ,= to in-, 
volve friends and- acquaintances, and to be more pragmatically organized, 
i.e; strucl^ured to include enough (and often, -more than enoi*gh) players 
for kickba-ll games-and the like. Girls' circles are creat^'d from more 
intimate contact with one or two close friends. Although no.t any more . 
stable than boys-' groups, they are characterized by a "more close knit, 
xnfimate grouping" likely to^ provide a nurturaht, accepting climate for 
formulating a sense of identity the primary developmental task, of the- 
adolescent period. Boys' interactions, particularly in games and in team 
sports specifically, emphasize development of skills in strategizing and 
in managing others^ both of which are related to successful adult E5er- 
formance in organizational 'sattings (^ever, 1978). , » 

There fLs considerable debate over the consequences of gender- 
related * behavioral' differences as determinaats of adult" outcomes . ■ 
Lever has emphasized the n'egative consequences to girls who are ; 
usually not participants in competitive games .organized in teams 
(Lever, 197« ; Borman , . 1980a)^. LeVer argues -that, by virtue o^ their 
exclusion, girls are disadvantaged in gaining skills in^egoti^ting 
cdmpetitive interactions, managing^ large numbers of co-participants , • ^ 
developing and articulai^:ing strategic human encounters. All tjhese 
capacities are important in defining managerial responsibilities in 
adult life r- particularly in the world of work* Others, notably 
Gilligan (1981) argue . that such an interpretation misses the point; 
instead girls (and later women), have alternate "meaning-miking" • ■ 
social cognitive processes based upon a "morality of interperscfhal • 
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".responsibilities" and oriented more toward preserving and fostering re- 
lationships than tjoward winning. It may be that females simply 
prefer'vnot' to bargain for competitive success in the playf ield , in- 
stead investing their energies in affiliative interactions- However,- 
in tryingf to understand male/female differences, it seems unreason- 
able to look exclusively to a "morality of interpersonal relation- 
ships" Without also^ looking, at the speci-fic ways in which, structures 
of game playing are actually- negotiated by girls and boys on play- 
grounds . " \ • ' , ' 

- - . , . * . » * -' 

What Develops in Play and Games ?^ ^ ^ 

Since most studies of children's naturally occurring play have „ 
centered upon the preschool' child, it' is hardly surprising that i^^st 
of what is known about play as a content for developing s&cial com- 
petence in -interpersonal, relationships is based upon the study of 
Children's socio-dramatic play. These studies beginning with Piag^et.'s 
early 6bser\^tiond of'niAsery sc?iool-aged children^ have emphasized 
the importance of communication in structuring f^Iay. . Piaget and^ 
later Garvey and Hogan (1973) and Mueller (1972) separately concluded 
that preschoolers Were successfuT in their social communications 65% 
Of the time, uttering "egocentric,-" failed messages in less' than one 
third of their observed interactions. Unlike his successors , Pi^get ; 
.was m'ainly interested in failed message? for what they revealed^ about 
gaps in children's social understanding. More current^ researchers. ^ 
have emphasised- the abil^ities children do in fact exhibit in their ^ 
play encounters. 

Socio-dramatic play has been recognj^zed for its utilitj^in serv— 
ing-as a* laboratory for the development of otlier interpersonal skills 
which, like communication skills, have adaptive value in, social sit- 
uations. For example, the relationships among cognitive factlorsy 
motivational factors, social development and play have been realized 
by Soviet educators who explicitly program play activities -to include 
role-taking or socio-drairiatic play, (Bronfenbrenner and Hamilton ^978) . 
Rubin and Pepler, X1980y have recently reviewed a series of training 
studies each designed to incorporate skill development into, the con- 
text of socio-dramatic play. These studies reveal the importance of 
socio-dramatic play in teaching 1) verbal communication skills and 



"hltrusiism, while at the same time lessening aggressive behavior . 
(Smilansky, 1968) , 2) promoting intellectual and role-taking skills 
(Salt? and Johnson, 1974; Rosen, 1974), 3) increasing social problem- 
solving- abilities (Spivack and Shure 1974 ) . However, Rubin and 
Pepper caution against pinning too much ho^e on^ thes;^^ promising V 
results. Because detailed ol?seryations of the interactions oc- 
curring during training were not provided by any of the researchers, ^ 
it is difficult to determine whether adult instruction or socio-_ 
dramatic #lay itself was . instrumental in promfeting the observed changes 
' / The importance of » naturalistic, observert^ions of children's play, 
from bath J theoretical (Piagetian) and an applied (soo-ial competence 
development) perspective centers upori'^^the'xrontent of play itself. The 
debate -surrounds the question of whether or not play "is "merely" as- 
similative and hence \inchallenging to the. extent th^t children adopt 
and epact very familiar; even stereotypic roles (gfrls are mommies; 
boys are daddies). In fact, Rubin and Pepler have reviewed a recent. - 
study employing observational methods (Matthews, 197,7) in which the^ 
investigator noted that conflicts in play (specif ically ,. arguments 
over *sex-appropriate behavior in fantasy or so9io-dramatic play)' lea^d 
participants to question cherished^ belief s and assumptions'^ and to ac- 
commodate other perceptions of appropriate behavior. \ 

Although socio-dramatic play requires the adoption of roles, which 
has. implications for the development of social compctencies-v preschool- 
aged children do not always sequentially order a 'set of turns at play 
tBorman, 1980b).- Also, in playing hbuse , for example, children will 
often assign the least attractive roles (dog,' cat, baby), to less 
popular children and orchestrate episodes of ' play that by no mean.s 
allow for an orderly or equitable distribution of lines in the socio- 
dramatic script. It has beert argued by Rubin and Pepler (1980) ahd^ 
bthers (including Borman and Lippincott, 1982) that the content of 
play is highly dependent upon the ^feocial ' co^it ive capacities of the • 
child. Although children give evidence in socio-dramatic play of 
■SQcial perspective taking and other skills, they are hampered 1) by 
•a morality of constraint and 2) by"an inabiliti^ -to keep ^track of their 
•ovm and others' perspectives simultaneously. These two difficulties 
make a just distribution of roles and turns at play problematiq . "^^^ 



morality of 'cooperation and the skill to simultaneously- coordinate - 

one's own and others* Verspectives both develop in late middle child- 

hoSMi (Selmaii .and r^ryne,' 1914) . These appear to demand that players^ . 

be' adept in collaboratively orchestrating offensive and defensive 

' . <« ■ ■ ■ 

moves at one and the same •moihefit . — 

■ Borman and Lippincott ,( 198.2) observed that "six-year-olds playing 
characteristically simple competitive games witH relatively few' rules 
were "plagued, with the following distraction^ to the ongoing game: 1) 
outside interference from children on the playground but not involved, 
in the game, 2) verbalizatijon of impatience by" a player, in the game 
whether by taunt or complaint , - 3 )' abandonment of^the game by one or 
more of the players and 4) changing th^ rules .or changing the game. 
In the latter case, debate about the ,rul^s was minimal among observed 
first graders. However, rather than serving >as a disruption, commen-, 
tary functioned to focus attention upon game play itse'lf serving as 
game maintenance routines preserving the " continuity of play. 

. In fact, childrenan the complete set of observed games were adept 
Vit maintaining game structures; disruptions %c^rred in only 18% of 
all observed turns at play. Moreover , children ''is ''discussions of rules 
expressed a concern with retaining the, continui'^y of play as well as 
a tendency to interpret rules so as to both ass-ure more equitable dis- 
tribution of turns at play and access to' desirable roles in play, as 
rthe F.armer, " it" and tp .other 'roles associated with relatively greater 
power. Borman and Lippincott concluded that not only "did verbal 
rnQnitowj-ng express the players' concern for game, maintenance'^ but also 
that play itself in games structurfid around a turn-taking procedure 
allowed children the opportunity to "gain experience in understanding 
the simultaneous relationships of different roles in the same game 
and in formulating procedural rules whfch benefit all ^articipa»its . " 
However, the games and pastimes initiated ^and. maintained by these" j 
young children were truly uncomplex as outlined in Tabl^ 1. Hop- 
scotch was the only activity in which p^lajers had to" both aWait a turn 
(as opposed to being, constantly -active) and tp assign turns according 
to ^pattern of fixed rotation." Games most fl;fequently observed among 
."these children were those such as tag in whifch players were constantly 
active in p.ursuits having procedures go-verning ^he exchange pf turns 
but witribut an equitable distribution of turns'according to a turn- 



taking forma't .as inherent', for example , in "a team'^ batting order. 
.' Social competencies, genera l^y are required for succefes^ul play - 
>V children in socid-dramatic play and in games. Taking , anot^ier' s 
perspective and ^c^^ng upon "the knowledge gained by doing- so is 'ex- 
pressed ' in^ children ' s verbal'^interactions during the"course of play. 
This is especially true irt games whe-re children frequently articulate 
what they understand theVules to ^e and debate the successful or un- 
successful eiTactntent^ of thcrse . rules . Children's understanding of - ^ 
social conventions is transparent in t^eir utte'rances. For example, 
•children of clbout six, taken in by outward, physical appearances, 
attribute an unintentional error in hopscotch- (stepping on a line) to 
th^ size of a player's foot, and not to either a lack of motor skill 
coord'inatipn or a, lapse in concentration : 

Sonya:' You're'out. # On eighters. , 
■ (to bystander) she's- out. ? ' 

Angela: Uh-Uh. (no) 

Sonya: (loudly while demonstrating) / 
You go't^out on eighters. Right here. You gotta 
put your foot like this and it's too bi^. You 
\i ' keep steppi-n' on that line. ^, 
• Angela: Uh-Uh' Remonstrating).* I went like this (and 
stepped in seveners) I picked up my marker. 
^ (Transcript made April, 1978 , oj'ler School) . 

It is only later at eight, nine or ten-'/that 'children discuss , rule 
and the breach of .jtules in gajnes in terms which^ reveal an^ understand- 
ing, of 1) rules as negotiable and 2) errors as mistake^ or cheating. 

In. a following excerpt from a transcript analyzed in the curten^ 
study, two'sixth grade girls (aged 12) demonstrate an active under- - 
'.standing of both these principles in their negotiation of Dina's turn 
at play in hopscotch. * 
Jodie: Are you out? 

(No response. Dina throws her marker into -the . 
square numbered 4 ^iftd proceeds with her turn. 
/ 1^ Three secondis pass) . 

. Jodie: You're out, , ^ 

Dina: ' No. 



, Jodie:' You stepped oriythe lipe, I ^aw ya. ^ 
(Diaa surrenders her turn as, 3rodie stands up and 
initiates her ^virn. Pina takes her place on the y 
blacktop seated next to three onlookers). 
\ Dina: ' (To. onlookers) . She didn't see me the* other time's! 
(Transcript made Mdy, 19'80,. Hoo]) School) 

1 The logic operating behind the rule invoked hfere is something' / 
like, this: "Stepping on the line constitutes a violation of the 
^ules resulting in the loss of a turn at E^l^Y t>ut only if other 
participants in play \observed the offense and call upon tlaa-^^gla^er 
to make accounts," Although the younger girls in the first excerpt 
understand that stepping on the line constitutes a rule viola tion^^^^ 
their logic for 40tining.lt as^such is quite differ'fent.. It resjj^ 
upon defining thej relationsfhips of physical features (e.g., th^ 
playei^'s foot is too .big to avoid encountering the line) • Alsd, 
young children are likely to enforce their idecisions as* Sonya dcSes 
by enacting the violation. Concrete operational i^ntelligence applied 
to an understanding of game rules appears to propel . players' to specify 
carefully (indeed concretely ) the constituent physical features of a 
rule violation. Discussion of the rules involved in the perceiveid 
error suffices for abstJ7act reasoners.^ 

Research Questions ; * 

" .It follows from the preceding discussion that children's negotia- 
tions of playground life are important in several respects. First, 
these interactions provide a context for anticipatory socialization 
into work and social life. Second, girls and boys are likely t^a 
initiate And sustain activity in r^dicSilly different sorts' of games. 
Last, with increasing a^e , both bays and girls develop increasingly 
sophisticated strategies for negotiating rules , roles and power in 
the context of games. 

The following questions guide the analyses to be described in 
this study. 

• 1. What patterns of player activity and patterns of turn-taking 
characterize the games freely initiated and maintained by ^ 
third and sixth grade children at the three elementary 
schools of interest (Covedale, Hoop and Oyler) ? 
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2. What patterns of time spent by children in activity pre-- 
ceding the game, organizing the game and playing the game 
characterize childrei/'s negotiation^ of playground life? 
How are* such patterns uniquely characteristic of the fre- 

- qi^ently observed, games of boys and girls? 

3. What pattern? of distractions are associated with |:urns 
at play in boys' and girls-' games? 

4. What patterns of game maintenance strategies^ are associate^ 



with twins, at play in boys' ^and girls ' gamjes? 



By'analyzing* the .set of patterns j^estribed in the questions ^^bove , 
a' clear understanding of the. structure apd process of children'^ in- 
formal interactions in their spontaneously £prmed and unsupervised 

grdups can be achieved. ' . / 

^ ^ ' ' ' ■ * ■ ' ' ' ■ I \ 

METHODS AND, PROCEDURES : . , . / . • . 

Sample : ^ ^ ^ ■ * . ^ . ^ - | 

The sample in this study included 13 girls and 10 boys. Thi^s group 
contained four third grade, girls and eight sixth gr:ade girls^, four thg^rd 
grade boys and six sixth grade boys. Eight of these children had prey 
Viously been claissif ied as- game shunners, indicating" on playground logs 
an aversion to active 'parti.cipation in organized games and a preference 
for activities such as hangi^ig around, observing others and so forth. 
Twelve children had previously been classified as experts on the basis 
of their reported pattern? of playground game , participation in a single' 
event while four were classified as samfMers whose playground logs re- 
vealed their regular involyement in more than one playground game. It 
had been hoped that one child of each' sex in earch grade from each of the 
three game statuses - expert, samplet, and shunner - could have been , 
observed. However, inaccessability of certain children- due to absence 
from school, ^inclement -weather and other difficulties limited the sample 
to the number of children included here. - 

The Data : 

The data for^this study consist of 23 audio taped records of 
children's spontaneously organized playground activity . Children who 
•erved as focal^layers were outfitted with a small backpack containing 
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a compact tape recorder (Sony BM-11) . In addition to the taped record 
of each child's fJlayground activity , an observer recorded in^ f ijbld hotes 
the identities of spea)cers, locations of interactions and the progress 
in minutes and seconds of ongoing events. T^iese ^taped records were 
gathexed^ during a three month period in Spring, 1980 on the playgrounds 
of three elementary schools. During this period the following distri- 
bution of games was recorded: 

Distribution of Games: ' 



'Game 



.Foc^l Player 



School' 



Kickball 



Hopscotch 



J^p Rdp( 



ghaseirs/tag 



Racquetball ^^i 
Softball . 
Four-Square 



Tetherball 



1, 

2 

3, 

4. 

5, 

6. 

7, 

^ 

2, 
3, 

1, 
2< 

1, 

1, 



Michelle, third grade, 'gi^rl 
Tom, third grade, boy 
Karl,' third grada,^boy 
John, sixth grade', boy 
Mark, sixth grade, boy 
Sam, sixth gi;ade, boy 
Steve, sixth grade, boy ,^ 
Ed, sixth grade, boy 

Gina^^ thi r <J- -^g r ade , girl 
Dina, sixth grade^, girl 
Cheryl, pixth grade, gijrl ■ 

Angie , third grade , girl' 
Sally, sixth grade, girl ^ 

Regina i third grade , girl 
Mahala, sixth grade, girl 

• * ■< 
Tammy , sixth grade , girl 

Coleen, sixth grade, girl 



1 • Ron ja, sixth grade, girl 
' 1. Beth, third grade, girl 



Oyler 

Oyler 

Covedale 

Covedale 

Hoop 

Hoop 

Hoop 

Hoop 

Covedale 

Hoop 

Oyler 



H90P 
* Hoop* 



Oyler 
Oyler* 

Hoop 

Covedale 

Covedale 

Covedale 



In addition, three transcripts were made for children who did not 
pa^rticipate in any game-playing activity. A last transcript was judged 
unusable for these analyses. 
The Analyses ': ^ 

Two sets of ^analyses were conducted in order to answer the questions 
of interest. The initial analyses centered upon how children structured 
their activity on the playground. Here the specific focus was upon both 
the structure of the activity itself ^'operationalized as the pattern of 
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turn-taking ^nd the allocation of players' activity^ dur'ing the ^urse 
of the gam^. Player activity was dimensionalized simply as "players 
constantly active" and "players not constantly active." Also, t|i^ ^ 
temporal nature of activity structures was determined. Specifically, 
. the time spent p^receding /, negotiating and playing the game was cal- 
, culated for e'aXh focaL player. , ' • * 

The second set of analyses centered upon the process of game play 
itself. Here interest yas principally upon . utterances children made 
in monitoring ongoing action in the game. We were ^particularly inter- 
ested, on the other hand, in distractions which threatened ongoing ^ 
game performances and, on the* other hand, in game maintenance strategies 
which positively contributed to ^ the continuity of action in,- the game. 

t Sets of distractions and maintenance strategies vere not estab- 
lished -a priori but, rather, were generated from the data through care- 
ful analy^ses of written transcriptions of audio taped records and field 
.notes. The set of decision rules and categories are Contained in . 
Appendix I. Reliability for two coders (Borman -and Barrett) was cal- 
culated as a percentage. An 85% agreement was achieved by the two- 
coders for independent codings of two full transcri^pts . Subsequent 
analyses were conducted independently by the two coders who consulted 
on difficult cases. ' ^ 

Results and Discussion ^ ^ 

Results are reported for 19 children whose transcripts included • 
records of their participation in playground games. -These results are 
organized around analyses of game play itself and events leading^ 
directly" to game play. / 

Portions of player's ' transcripts not taken up with events either 
leading up to game play or in game play- itself were not considered in 
these analyses.' The fact that '83% of the children for whom t'ranscripts 
were made participated in at least one game is itself an important find- 
ing. Children are more likely to play a game than not during the single 
\peripd of their ^ay in school when they\ave relatively free choice of' 
behaviors • ^ ^ , 

Another important aspect of the observed games is their ^ubiquity. 
Although material conditions varied across the three playgrounds, there 
w«s a fairly equitable distribution of the moit frequently occurring 
' game^ kickball, and precisely the same distribution of the next most* 
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frequently played game , hopscGtch . .There are, however; important points 

of'.' contrast. First, at Oyler kickball is the sport of younger children 

while at Hoop it is*played by older boys. The two 'recorded kickball 

qames at the third school / Gbvedale, were played by a boy from each of 

.> ' • • • '^/■ 

the two grades. "^Seoorld, play at -games generally was simply more likely 

to take place at. the Latter two schools. In fact, ^hopscotch, kickball- 

and variants of tag were the simr total of observed games at Oyler. The 

trend at •Oyler was for older children to be involved in games in an off- 

hand way if at^^all. Thus , a third point of contrast, is inherent in the 

developmental profiles of the three schools with younger children at 

Oyler ^more likely than plder children at the same school to be involved 

in games.. The reverse is true for the other schools, although sixth 

grade girls at ^Hoop with tfie exception of three or four athletic and 

charismatic, "stars" were desultory in their |)ursuit of game play, often 

flirting, practicing cheers or hanging around with same sex peers. This 

pattern df behavior was in strong contrast to that of their male counter 

parts which was chara,cterized by deep and persistent commitment to play 

i^i games 

Developmental -trends 'observed in the data make sense in light of a 
perspective drawn, primarily from Piag^fe but also informed by Vygotsky, 
In this context, older childrien would be expected to engage in games 
that demand an abstract, understanding of competitive game structures, 
strategiesV rules and roles. Girls, however, are socially coerced bly 
prevailing local and more general norms from seeking entry into pre^ 
dominantly ''male'- games such as kickball- In Vygptsky' s terms , the^ 
"tools of the culttif^" may be provided for those girls who with some 
social risk seek to use them but they may be experienced by girls in- 
different ways than by boys whose engagement in play is considered 
normative. As a consequence, girls may weli^dapt to the samemxlxeus 
in different ways than boys. Indeed, in addition: to motor skill pro- 
ficiency girls who were observed in play in male. dominated games of 
kicTcbaXl and racquetball gave evidence ''of what can only be termed 
charismatic, assertive and comic skills, abilities which tended not 
to surface in female-dominated games and activities. 
. / Her charismatic qualities assured Tamrty , a si^xth grade girl at Hoop, 
accordance of special privileges in racquetball play by 'her male class- 
mate who had takenon the task^pf self-appointed referee of the ongoing 
game. Tammy who ranked hi^g^ in popularity among her classmates was also 



skillful game player, frequently beating^boys in racquetball play. 
Her playground logs indicated a distinct preference for racqmetball 
play; 12 of 14 logs made reference to the gam6. \ " 

The following tran3cription of . the initial lO^seconds of play in 
her turn illustrates the supportive role played by the "referee" Martin. 
(Tammy walk^ onto the court to face .her male opponent) : 

Martin: J . Come on, Tammy. / ^ ' ' . . ^ 

Tammiyj (pointing) I get that side. , y 

Martin:" Show (him your stuff). (pause)' ■ 

"> . . - < 

• ' ' Come on Tammy, show 'irfi who's boss. 

(3 seconds pass) 

(Tammy and her partner commence play. Tammy hits 
'^th^ ball out of bounds) . . 

Bystander: Boo! 

(3 seconds pass) . 

Martin.: Come on, Tammy. You can do it. 

(Transcript made May, 1980., Hoop School) V 

Tammy receives four encouraging utterances from the ''referee" Martin 
in less than 10 seconds at the outset' of her turn. Two sets of players 
had faced each other during the time Tammy stood ?i:n line awaiting a turn. 
During the six minute period Tammy spent in line, Martin was recorded^ 
making only one supportive utterance ("V7hat a shot, Brian.") It seems 
clear that a skillful female player is accorded special encouragement • 
The following is from the observer ' s field notes: "It is quite clear 
that Tammy has the leading edge in this game. Martin consistently 
winks at her mistakes and at her opponent's good moves." 

Participation by girls in kickball was never observed at Coveda-le 
bu/ was a f requeht^pccurrence on the other two playgrounds. However, in 
a field of 35 players at these schools, typically only two or three girls 
were ' pre sent <. Usually they held a membership on the same team and ap- 
peared to position themselves m close proximity as if to lend each 
other support^ ^ 

In a transcript made' at Hoop (see Appendix II), two girls at play 
ift a recorded game of kickball were observed to utilize especially vivid 
assertive, even aggressive '-approaches to play. Alesia was a particularly 
large and wellrdeveloped black sixth grader who widely reported her par-^ 
ticipation outside school in karate lessbns. In fact, as Steve approached 



the playfield at the outset of recess period, Alesia acopsts him, yelds ' 
"kick her in the face". Alesia rejborts "I know you love him, . but -^od. • 
(There is talk about being, gay recorded later in this game). Alesia 
la^er participates in assaulting a maraudesr who attempts to take the' 
ball being used in; play and freely engages in active support and play- 
ful banter with her colleagues. And, this game, as most kickbaXl gam?,s 
At Hoop, was racially mixed. ' , - -¥ ' 

Alesia: (shouting) Two out and. I'm up! . ^ 

Mike: . (commenting on a playXHe's safe! . ^ • \ * 

Alesia: (into take recorder) ' (laughs) 

•Unknown boy: Yeah, blackface! ' ^ • ^ 

Alesia: I'ni only wonderful. I didn't say; (how^ f ar ) . . 

Mike: ' (initiating a conversation' with Steve.) Certain people 

hafta have the ball. " . 

Steve: . Well, you shoudn'ta ran. 

Mark: Let's go, Alesia. 

(encouraging her as she takes her turn) • < 
Mike: (as Alesia begins to run to first) , Go getch^r )6ig 

fat butt.^.Ohh! Run! 

(3 seconds pass as' Alesia holds up on first); 

Alesia *could "dish* it out" as well as take it. In regulatiiig^he-' ' 

t « ■ • * . ■ ■ .. ' ■ ■ ' . ' 

movement of a teammate, she- bellows: "Larry,, get outta there,- you little 
bum!" At a later point in the transcript she is recorded saying "^ou ^ 
fat little (( ))." In^respdnse to the obl^iterated and no doubt 
abusive taunt loudly and from the fiield come the shouted letters 
^"D-'A-R-N. " In field not^ Alesia and a white male ' teammate^ are described 
as doubling up with laughter and as together in a duo initiating a round 
of punning with t^e outfielder. 

mot all girls were accorded the same privileged status in the game 
as Alesia. A less accomplished female player, coming up for her' turn 
to kick in the same game was greeted with: "You oughtn'ta throw so hard, 
it's only a girl, ^our girlfriend! " Apparently, in order to be engaged 
as a respected teammate, as Alesia is /girls had to.be perceived as 
equally and perhaps as even more -skilled than male team members and hot 
as girlfriends. ^ 

The appropriate use of humor to negotiate relationships in the game 
can be observed in Alesia's ready willingness to pun. Another girl in 



the same game used humor to defus? a potentially volatile situaticrn 
arising- over a close call. As *an argument broke out, a member of the 
offense/ tl;ie tallest boy in the . sixth grade at/ the school, came out • 

from behind the plate. A? he approached the ir^field, the female fielder 

' «» 

initiated the following conversation: • 
^Girl: You wanna fight about it? 

;Scott: Yeah ^ , ' . ' 

Girl: Go join the Atmyl 

Since Scott utters no recorded response and game play is soon under- 
way/ the statement appe.ar6 to effectively disarm this male p.Xayer • 

Girls who play boys' games maintain what appears from their inter- 
action in play to be a clear idea of their "right to play."^ C^'irls do 
not haltingly enter the» g'amfe or hesitantly negotiate a turn, dirls, 
like boys, actively bargain for a favored ' position in ' the rkdckirig «^ order . 
The transcript recorded for a third grade girl/ Michelle, at^Oyler dis- 
plays the ease of entry and bargaining for a turn that characterize 
these negotiations : 

Michelle: (while walking towards the diamond) : Hey, (Curtis). 

(2 seconds) 

Michelle:' . # Can I play? (2 seconds) Can I-play? 
Curtis: O.K., you're after us.* # She {{ )) him. ; 

Michelle t tto a player): Be after you .. . 

^^j^_j(J.a*e r in the. .same transcript). 
:'MteTieTre7' ' I'm after you. 
Richard: You'jre after me 1 

Unknown boy: After me! ' . * 

Richard: Otherwise I kick ya off the team , - 

Michelle: Uh. * 

Unknown boy: I'm^ after him then. 

Michelle: Well, I'm after you. ^ 

^Michelle maintains her right to play and continues to' bid for a 
favored position in the face of threats of expulsion from the team (ap- 
parently not, however, directed at Ker) . 

An interpretation of the data just reported should be placed in per- 
spective. As a gteneral rule, girls avoided participation in male- 
dominated g^es. This was especially clear at Covedale school where no 
girls were present in any recorded ^mes of kickfcyall. Cbmpared to Hoopi 



• the other-" sqhool with a substantial black minority , Covedale had far 
more racially segi:egated games as evident i^ playground log vdata. As an 
example, disproportionate numbers of black girls at Co^fedale reported ^ 
tetljerball as a modal game. Although kickball was to some. -extent racially 
integrated at this school, it was exclusively male. Generally, even when 
girls were admit t,ed' to pi ay^, only a small minority, participated , and 
fchese were merely ^ tolerated , it^appeared, because Of their consumate 
athletic s'kil,! and personal charjicteristics , notably some combination of • 
charismatic , assertive and .comic gifts. Thus, girls who play boys' games' 
are likely to attend a school undivided by racial cleavage and perhaps 
relatively undivided by social differences as well. 

As.a socially homogeneous setting Oyler school was not faced with 
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the same issues. as the other schools . Within the Urban Appalachian cul- 
ture, girls and Women appear to be "the cultural standard bearers who 
negotiate social exchanges for their families through church and community 
participation. This accords women an important status in families where ; 
economic and social privileges may evolve from women '%^rin^t^ 
the majority culture . 'Michelle ' s p^articipation in kickball reflected 
perhaps the most eqUali tarian system of role relationships observed in . 
any similar transcript featuring* a g;irl par ticipating in male-dominated 
game play. Direct comparisons^ between Michelle ' s game and the games in 
which either Tammy or Alesia were recorded at Hoop are extremely difficult 
because of the age differences. It may be that older girls received both 
more flattering attention (as in Tammy's case) and at least equally and 
t>erhaps more disparaging attention (as *in Alesia's case) because girls 
qua girls are more salient to preadolescent boys. It may be that, a player 
is a player so far as a third grader is concerned and that player sex has 
little particular importance in a male-dominated game at a younger age. 
However, this may not uniformly be the case across- all mixed-sex games. 
In games with relatively equal numbers of male and female participants 
such as chasers, girls as a group were chased by groups of boys and vice 
versa. 

Several conclusions follow: 1) girls are unlikely as a general rule 
to participate in male-dominated games, 2) girls who do participate liave 
unusual and highly attractive (to male game organisers) combinations of 
athletic skill and personal attributes^ notably charisma, assertive and 
comic abilities, and 3) preadolesOent girls as opposed to younger i^irls - 
at age nine are likely to experience power rules anS roles in male- 
dominated games in different ways than their male colleagues in the same 
^ .mes. 



Analysis One; P^^tterns of Turn-Taking and Player Activity in Games :. 

Results of the initial analysis* of all observed games undertaken by 
the 19 focal players are reported -in TabLe^ 2 • Here turn-taking ^ 
characteristics ^d player activity are dimensionalized in a five x two 
table cbmpri;sing fo^ur categories of observed turn-taking procedures, a 
no game category and two categories of player activity, "players not 
constantly active" versus "players\ constantly active • " Clearly, the 
largest number of observed games (N=17) fell into the top left cell. 
Altogether, seven different games were sorted into. this c^ll, each 
distinguished by two -^features': 1) assured turns for all players in a 
fixed pattern of rotation and 2) the consequent demand that players re- 
main inactive (usually whilfe awaiting a turn) for some period of time 
in the game.' Of the seven games, the most frequently occurring was 
kickball (N=8) , followed in frequency of occurrence by hopscotch (N=3). 
and jumprope (N=2) . One case each of raqquetball , sof tball , four- 
square aijid tetherball was also obserVed. . ' « \ ^ 

Only one observed instance of two other games (chasers and tag) 
was recorded. Both chasers and tag demand that players remain xn- 
active for. a portion of the game and both. have procedures governing^an 
.exchange of turns; however, these procedures do not include provisions 
for a' fixed rotation of turn^ assuring each player 1 turn as "it" (in 
tag) or as the chaser ' (in^ chasers) . a • ' 

The remaining activity, stunts, is more pXay-like than gamelike: , 
stunts, as performed by the observed sixth grade *^girl and* her three 
same sex friends at Hoop constituted a set df leaps, jumps and other 
moves associated with cheerleiding. In fact, these acrobatics' were 
'accompanied by the^ repeated chant, *'We're the Class of '86!" 

These data include all the transcribed playground activities ob- 
served for both grade levels at the three schools in the spring of 1980. 
They suggest .-t ha t|^ by grade, t^ree^ childrien have made a shift to involve- 
ment in games relat^^^iPy niore complex , than those of younger children 
(^'atole 1) .but relatively similar in complexity to thoise of older 



chijljdren in grade six'. What seems most Important is that with in- 
creased age comes increased participation in a wider variety of games 
of high complexity. It may be that an important shift in game playing 
skills^ in^rests and so forth is accomplished by gnade threel and that' 
these skiiv^s refine and elaboi^ate themselves in a wid^r variety of 



ERLC ^ 




■ . ' . ■ ' ^ 17.-. ' . _ 

g^me.s by age 12 . ' Certainly this conclusion is suggested by the trend 
-in the data reported in Table 3. ^. t 

j\nalysis Two; Patterns of. Time Preceding, Organizing and Playing 
Kickball and Hopscotch Games : 

Results of the secand analysis of observed games are reported m, 
Tables 4 and 5* and in Figure 1. These results , with a single exception^ 
are for all kickball games in which boys were focal players .and'.f or "all 
hopscotch *games, in which girls were focal players. These two sets of 
games were selected": for analysis because of 'their greater frequency of 
occurrence in comparison with other observed games. The single exception 
in kickball was the transcript- recorded for Michelle, the only female 
focal, player who pursued the game. . . 

On data for kickball players , ^repeated measures analysis for the 
three different time periods yielded a statistically significant main 
e^ffect fo^r time and a significant two-way interaction for time x players 
as reported in Table 4. Children at Oyler took less time to negotiate 
play in kickball than children at eith^-f'C^edale or Hoop while children 
at Covedale were, generally less quick to en^er either negotiations or 
game play. Children at* Hoop spent less time 'finding a game and spent 
more 'time both negotiating ai^dT -graying kickball than their counterparts 
at the. two other schoojLs. The general trend at all three schools was 
for kickball players to .sperrd more time in the game itself than in 
activity preceding or organizing tke game. ' * 

For hopscotch play, as reported in Table 5, a repeated measures 
analysis similar to the analysis reported for kickball in Table 4 yielded 
no significant main effects or two-way interaction for time x. players. 
Figure 1 clarifies the two sets of findings for kickball and hopscotch 
just reported.^ The marked contrast is in time spent in game play it- 
self. Kickball players ^pend /four times the amount of time involved 
in their play than hopscotch players, all of them girls. Moreove-r, ' ^ 
organizing play and neadt'iating rules ^ positions and so forth is also 
a lengthier process in Vickball game preliminaries. Kickball players 
take ten times as long as giriSLife in hopscotch to sort through these 
matters. ' . * 

Piaget sniffed at girls' games and turned his a'tt%itipn to boys' 
^ames of marbles (1965). It was Piaget'9. observation tlj^t girls' games, 
,and specifically hopscotch, presents little challenge because of itg 



relatively low complexity/ The data reportecj here suggest that over ' 
time and distance hop^&cotch has retained its characteristic simplicity 
relative to boys' game^, kickball , specif ically, in this case^ Since 
two players are the usu%l number in hopscotch, there is really very 
little to organize in the game except to establtVh th^ order of turn- 
taking, Kickball with i^s typically la^rge number of players pos6esking 
varying levels of skill and ability requires a much lengthier process to 
set things in ord'^r,. ^ 

B5ys', negotiations reflect a profound interest in power relation- 
ships and the establishment in the social order of t,he game 'cif d rel- 
atively equal balance of power based upon athletic ability, 'Entry into 
the game is predicated upon the capacity to perform. As he approaches 
,Kerry/ a sixth grade boy at Hoop who is choosing teaiti members, a boy' 
asks^Vcan I play?" The response is "Can you run?" Later a boy urges 
"Get Emerson!. Get Emerson He can kick, far," Wheji an "unfair" dis- 
tribution of skill is perceived by a player, and particularly when the 
balance of power favors the opposition , the player is likely to threaten ' 
to quit, a's did Eddie, a focal player at Hoop. - _ ^ r 

As thfe game is about to begin, the division of roles is negotiated: 
Unknown boy: "Curt, play thirds' Mark, you got first? J got short stop." 
The lengthiest negotiations centered upon the kicking order. - Moreover, 
an, order established at the, outset of the game would likq^y be revamped 
later by players jostling each o^her in line: 

( ): ' I'm after Kerry. 

Mike:' Ah, I'lti a^f t:er ( ^ )). \ / 

Unknown'boyr Yoi:^' re third and he's fourth. ^ 
Unknown boy: .Mike.^. then Mike 'n* then me. 
Unknown boy:* No. You're after Mike, 'n' Stacy's after 
Deacon , 'n ' . . . 
(transcript made at Hoop, A^ril, 1980), » 
^ Even though roles^ and power relationships are explicitly discussed 

in {he ^anner illustrated above, rules are oniy obliquely stated and 
^ generally with reference to„ a specif ic player action. For example, a 
member of the^efense warns a runner: "No leadin* off at all. ' Not a 
inch! not even a centimefter ! " During pre-game negotiations cjiildren 
•typically did not either review among, themselves an^ established code of 
rules or argue about playing according tO ;one or another set. Instead, 
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once player roles, had been established, game play was initiated without 
mention of rules goviernxng play. Rules may have been consensually es-^ 
tablished by kickball players who were seasoned veterans in the game by 
Spring. Rules become prdblematic and' are discussed only when they are 
threatened. Game players are ultimate pragmatists. 

Analysis Three; Distractions , Associated with-Turng at .Play in Boys ' 
. \ . . ^ versus Girls ' Games ; 

-The numbers of children at play during, .recess made it difficult in 
all games to avoid the tug of distractions ai^d disruptions to ongoing 
play. H6wever^ some games were more vulnerable to t^iese problems th^n 
others both because of their physical location pn the perimeter of the 
playground and becausie, especially with older girls, play was an easy 
target for fl^irtatous boys. Games juhibrope and hopscotch/^ with smtall 
numbers of pliyers are ah easy mark for naayground marauders. 

Results for the Analysis' of' interest here are reported in Table 6. 
Distractions/disruption.s took the form of\ 1) outside interference by ^ 
the entry of new players negotiating a sltit in the ttwrn-taking order of 
an ongoing game, 2) complaints , taunts , disruptive protests and the like 
by players in the game, 3) changing the iruies T negotiating a funda- 
mental shift in gaihe placing strategies andVso forth by flayers in the 
game, and 4)- abaindpning the game. Abandonment of an ongoing game con- 
stituted the most dramatic^ and obvious form of disturbance. Cessation 
of play for some period of time followed in the case of each recorded 
distraction (n==110) enumerated in| Table 6. 

Results of the chi-square analysis performed with these date in- 
dicate significant differences between boys and girls in the type ,of *• 
distraction associated with a turn at play. Specifically, gir.ls are 
far more likely to .experience outside • interference than boys. In fact, 
outsiders interrupted play in, girls' games almost four times more often 
than in boys' games. Although abandoning' the game, occurred with 
relative infrequency acrbss all games, girls were more likely than boys 
to leave a game. Outside interference frequently was closely linked to 
abandonmeT^ of the game.' In four of the seven cases in which glirls 
left games\(f .jumprope, hopscotch or tag, outside interference pre-^ - 
ceded abandonment of play in the game in question: The link between 



a disruption ^pd' leaving the game was especially clear ih the case of 
Gina'^ a third grade girl at Covedale , playing hopscotchr 
(Gina is out. Lisa begins her turn) 
Boy: ■ (in background, shouting) 

"HEY, HEY, HEY, HEY" ' , 

(Lisa- throws her marker and hops. As she takes her turn, some 
boys run across the hopscotch area)' ^ " 
Boy: (in background) That was my ball! That was my ball! 

Gina: (( ) ) . , , 

Girl: Can I play? 

(It is not known whetH"Jr this was asked of Gina or Lisa) 

(f )): (( )) 

(( )) : (( )) . . / " 

Lisa,: What did you call me? 

Boy: (in background) Get it! Get itJ • • 

Unknown boy ' * / ' " 

or girl: ( ( )) - ^ 

feina: How ( ( ) ) did you take? 

(mumbled conversation between Gina and Lisa as game con-- ^ 
tinues. Sound of marker^ being thrown can be heard)- 
Gina: You're but. , You forgot to pick up your ^marker. 
Lisa: ((/ )) ^ * 

Gina: ( (. )) . ' . " ' ^ " 

(Gina take a second turn. Some boys interfere in., the 8, 9, 10 
numbered area of the hopfecotch form. Gina and Lisa- leave the 
hopscotch area and walk toward the tetherball area) 
(Transcript made ad Covedale School , April , 1980) 

In the short space of less than two minutes thes^ players ha:ve been 
plagued by three incidents of- outside interference. Walking through an 
ongoing game of hopscotch was frec^uently observed and occurs here twice. 
Although new players are easily absorbed into ongoing kickball, games , in 
hopscotch where players begift the game in square one and proceed thrbugh 
the sequence of numbered squares as the game progresses, entry of a new 
player presents a real dilemma.* Should play ceaW and begin ^ew in 
orddr to give all players a fair shot? Or should the new player be ad- 
mitted to tfle game with the' ob^>ious disadvantage of having missed one or 
more turns" at play? ' ' ; • 



^ single case of 'abandoning the game was recorded for 'a ^ale. focal • 

playejr, Sam, who participated in a kickb.all game in which p^lay was ter- 
minated after the ball used in the game Was accidentally lofted onto 
the school roof and became lost to the players • 

Overall, distractions app'^ear much more likely to occur ""in the games 
analyzed in this study than in the games o& younger children analyzed 
by Borman and Lippincott (1982) • While only 18% of recorded turns at 
play in the younger children's gajnes of hopscotch, tag, London Bridge 
and the like were plagued with disruptions, 73%. of turns at play ^in the 

»,games of third and sixth grade children were associated with either - a ' 
distraction or a game maintenance strategy. This finding suggests both 
that older children are more often engaged in verbal monitoring of their 

play tKan younger children and that recess periods are more likely than 

• *• .V- ■;■ « . ^ ■ . ' / • 

the time before school in the morning to produce circtims tarices , par- 

ticularly overcrowding, which hei'ghtfen opportunities for disruptions on 

the on€ hand and game maintenance on the other. 

i^i^aX^si^:^^^!^^^ ^ame Maintenance Strategies Associated with Turns at Pla^ 
f Results, of the analysis of game maintenance strategies in boys' and 
girls? games are reported in Table -VV '"Maintenance strategies took t,he 
fprm either of game monitoring statements or* of procedural questions. 
In addition, maintenance strategies included* actions contributing to the 
^continuity of play. Rounding up ^ose equipment'; the bill ih racquet- 
ball, for instance, or finding a new marker to replace one lost during 
hopscotch play serve as examples here! 

A chi-square* analysis performed on game maintenance strategies as- 
sociated with turns at play in boys' versus girls' game^ produced non- 
significant results. Boys and girls var;^ only slightly in the amount- 
of game maintenance work they carry out in games. ^ Both utilize fewer 
procedural questions than monitoring statements. .Leaving the game to 
locate stray equipment occurs least frequei^tly. . 

,The mo^st common form of maintenance work in both' boys' and girls' 
games was the oral record of ongoing^ even'ts that- was eagerly maintained 
by bystanders and other players. In virtually all case'^s monitoring and 
procedural questions dealt with the physical activity at^ hand in re- 
lationship to the rules of the game. For example, in kickball, a pro- 
cedural question is raised by Sam who has heard his nam^ being called 
out : 

\ 
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V^am: • "Sam: (rising intonation, indicating a .query) 
What? \ 

(V )) HEY! 

Sig: • . What? . Who ' s pitching , me? 
Mark: # Yeah, you! • 

• Later in" the same gairve Sam asserts. "I thought two fouls wa^ one out 
to which Mark replies "It is - he , already hit two fouls." These ex- 
changes ' promote an orderly round of play in the game by allowing a^con- 
sensual determination- of game 'playing procedures " in problematic situa- 
tions • such as'this in-which the pitcher Sam was -n^ware that two fouls 

' had alife^dy been, made by the boy at the P/l^te . 

- most Wportant feature , of thi^s analysis is the .similarity .of 

pattejn^ of game maintenarfce strategies usedXby girls and boys. The 
•Stress in each case is upon utterances desig^i^d to monitor ongoing 
action. These statements are likely to not ga^n a response and there-/ 
\ fotB. appear-to function as utterances, which tfte, speaker uses to keep 
^ him or herself actively engaged. It ^s almost as.though plLayers are 
'portraying to themselves and others ^^heir continued alert and ready 
conditioL Since ,x as we haH^ seen in^ earlier examples, a player 
typically continued a 'turn in^hopscotch until "officially" seen by a 
• co-participant in play, monitoring seems an important strategy to 
employ in orde^o assert one -s right to' a turn and to^acknowledge 
one's oppo/ients^i'mistakes or at,tempts at cheating.. 

Conclusion : \ -.n-rc* V, 

■ T^rori beitig merely a.similatiye experiences as Piaget (1965) has 

^ argued, Ume^ appear' \ provide what Vygotsky (1978) plainly saw as 

events that lead cognise development . • The most troublesome aspect of 
the findings reported h^V ^^'^"^ authors' perspective is that dif- 

ferent gi.es are ^generaliyXplayed by boys and girls and that boys 
games provide' the iar ricHer eavironments for learning abstract con- 
cepts of power, rules and toles. Even more disconcerting ' is the re- 
lated finding that girls who play boys' games occupy an exceedingly , 
awkward status whi'le doing so. - *^ 

• - A8 we have reported, boys spend more time in the process of negot- 
iating and organizing the. game. This^ experience provides them the 
opportunity to actively negotiate both roles as players and power in 
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connection with the fair distribution of^ skills across two teams. 
Once game play has begun, boys^ remain engaged in play for a longer' 
period of time and suffer fewer interruptions in their play than girls. 
Because their play in team games »pi^6vides more complexly problematic 
situations their .discussions of rules during the course of the gajne is 
.likely to be far richer than discussion by girls in games such as hop- 
scotch. - ^ i , r 

Girls 'Who play boys' games provide a very interesting group for 
study. Their especially pronounced chari' sma # asseirti veness and comic 
fiSiir in connection with ^!^eir perceived athletic prowess assured them 
a place on male-domlinated tecuns. What of girls who may possess athletic 
skilj. but who lack the personal qualities appc^r^ntly necessary to propel 
;them into play? T^esB girls must either be content to watch or to 
^organize and play typically girls "^^ games such as hopsco^^ch. A clear 
case of a girl who chose the laltter alternative was Dina. Dina, a mem- 
ber of a Softball team was outside school (see Appendix II)/ spent much 
of her recorded time during ^recess nfiilling about. At one point she 
commented to the observer that she Would prefer to play/ with boys but 
that she was not sure they wanted her. It seems clear from the ex- 
perience of Tammy ifnd especially from the events surrounding Alesia 
in kickball that preadolescent girl^ run a great social risk in at- 
tempting to* play boys' games. ' 

Gilligan's (1980) argument that girls and women possess a frame of 
reference' that inhibits their invoLyement in competitive activities 
seems to miss the point. As long as norms, generated in the larger 
^ciety hold in the society of children, girls who attempt to excel 

in male-dominated activities wi^l either be dismissed as mere girl- 
ie 

friends and treated accordingly , accepted ap charming, skilled and de- 
serving special treatment and treated accordingly or perceived as 
unusually assertive and aggressive and jlltreated accordingly. None of 
these perceptions and consequent relationships accords girls equali - 
tarlan status. In. our socnLety (including within it a society of ^ 
cJ^ldren) there still appeaVs a great . reluctance to shake off stereo- 
typic notions about what c^rls should do find how they should act when 
in spcial situatiops and especially in critical exchanges in negotiating 
power, rules and roles*. • , 
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APPENDIX I- 



Dete^mloi ng Distractions and Game Maint e nance Procedures 
• Distract io gs :' 

•o™^' distractions are^events that challenge the continuity of the 
fo? th^f ^""^ r??^"'^- ^ch by players in the game Ihrough 

(a) their verbalization of an acHnowledgement of the disruption ' 
by a responsive threat, taunt," e^c.. or (b) their physical 
retaliation or challenge- in fighting. . , . 

"onH ^?is^^a«^^io"s constitute the initiating>utxt:^ance (or action) 
and all , responses attached to it . t.i-«»^ 

h«r.,,?n?^''^''^^?KN ^re concluded e^ither through (a) acquiesence. 
bargaining or (b) fighting or,(c) no resolution. 

fniii^S^rT*^°"'' '"^ transcript's analyzed here took the 
Tollowmg forms: 

.♦ ' • ■ , ". ' ■ 

1. Interference by outsiders 

^ (a) entry of new playerCsX .(or attempted entr^^) 

(b) walking through the game by outsiders or bystanders - 
% (c) teasing, hasseling or kibbitzing by outsiders or 
bystanders. . ' 

. (d) ste,aling game .equipment ' ' ■ • . ' 

2. . Verbalization of impatience,., tauntc: /complaints ^tc 

' by participants . ^ ^ , 

,3. Abandonment of the game ' 

■ r«?^f "1^?? ^hanging the game, cheating, challengint^ 

rules, challenging strategies. ^ 

Game Maintenai^ce Procedures : j»/ 



, Game maintenance procedures include strategies that si^nifv 
active^ player concern with structuring t'he forS of the same ' 

context'"n'f'r:nec!?j"' -^^^s; etc.r'ii'^hrTLediate 

context nf a specif ic^ move, turn, etc. Unlike a distraction a 

game maintenance maneuver is a' kind of monitoring of eveSt° internal 
•to the activity of the game itself . v .wlx miernai 

Game maintenance procedures include the initiating utterance 
(or action) andvall responses attached to it . v ^^^^"f' "iterance 

Game maintena^nce procedures/may be carried off in a cursorv 
>legoti.atton,(i.e.. Play A yeUr'-Safe'- and 
inS ?Ik^ ?? r^P°?^^ from' the other plays).' Thero may be a give 
S"^e^pondi^--?wo oits^^^.' ^^'-^^ -Two^outs,.- respond.^ .fhree^ outs..^ 

h.re tSe^f^UoSLnorms^^ 23 transcripts analyzed 
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1. Assertions rendered as judgments about player moves, 
for example, statements about a player/s turn-taking 
status. Also comments such as **safe or ^'out , 
negotiations about players' batting or kicking orddr 

' are tncluded here. 

2. Procedural questions regarding activity m the game, 
for example, question regarding a decision about the 
kicking order ;in a kickball game. 

3. Actions cohtributing to the continuity of play, for 
example, fetching a ^all that has landed on the. school 
roof . 
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Figure 



Profile of mean number of seconds .for kickball and 
hopscotch players* time spent preceding game, 
negotiating game and playing game. 
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Games of First-Graders Classified by 




— ^ — I ' , 

Their Turn-Taking Procedures 
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T&ble ' 2;- Games of Third and Sixth Graders 



Classified by Their Turn-Taking Procedures 
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Table 4 

ted Measures Analysis for Kickball Players' 



rpt^pc^^ ...^^^^.^^ 

Tytne Spent Preceding Game. Negotiat ing Game 
and Playing Game . 



Source of Variation 



* * ^S 



MS '._'df ,F 



Main Effects , 
Players ' 
Time 

2~Way Interaction 
Time x Players 



655991.97 7 I 

2102829.1 1051515.6 2 13.76 <.01 



1069488.2 76392.014 2.14 13.76 <.01 
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Table 5 

Repeated Measures AnaJ^ysis fcxF- Hopscotch 
Players! Time Spent Preceding Gaqie , 
Negotiating Game and Playing Game 



Source' oi .Varlatlan ^ SS 



MS 



Main Effects 
Playersr 
"Time 



13662,82 
53280.223 



A.' 



26640.112 2 4.778 n,s. 



2-Way Interaction 
Time X Players 22301.777 



5575.44 ^ 2.^ 4.778 n.s. 
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Table 6 , 

Distractions Associated with Turns at Play 
in Boys' versus Girls' Games 



Type of Distraction 
Outside interference 



Complaints, taunts, 
etc. 



Abandoning the game 



Changing the rules 



Boys 



38 



Girls 



16 


12 


11,70 

m 


16.20 

* ■ 


8 


32 


16.72 


23.27 


1 


7 


■ 3.39 


4.65 


13 


21 







29 



4;0' 



8 



34 



72 



110 



df 
P 



18.93 

3, critical value x' 
01 



7.815, 11.345 
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Table 7 



Game Maintenance, Strategies Associated 
*^ith Turns at^^P^ay in Boys' versus Girls' Games 



Maintenance strategy 

Game monitoflng 
with response 



Game monitoring 
without response 



Procedural question 
with response 



Procedural question 
without response 



Fetch equipment , etc , 



« 4.46 



Boys 



54 



59.70 



67 



62. S3 



19 



18. 26 



6.454 



1.613 



Girls 



^49' 



37 ' 



51.29 



50 



54.06 



15 



15. IV 



* 6 



5.545' 



i.386 



91 



117 



34 



12 



128 



277 



df - 4, critical value = t9.488, 13.277 



